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 PROJECT AIMS & PROGRESSION FROM YEAR ONE 

________________________________________________________________ 
The project aims to build upon pupil motivation, an increase in staff awareness and knowledge of 
brain based theory in order to create a curriculum designed specifically to meet the learners’ 
needs.  
 

 RESEARCH FOCUS 
____________________________________________ 
This year’s focus will investigate ‘Reflectiveness’ in order to build 
firm foundations of a more effective curriculum. We hope to provide 
opportunities for each learner to improve their performance and 
success by encouraging all to stop and reflect and thus evaluate 
their learning in different ways. Whilst providing opportunities for 
creativity and thought. 
 

 DIMENSIONS OF THIS CASE STUDY 
____________________________________________ 
The action research will involve the whole school community of our 
one form entry, Reception to Year 6, school. Gathering evidence 
and listening to a range of voices; parents, non teaching and teaching staff and most importantly 
children. The research will build upon earlier work consolidating approaches to learning and 
teaching including multiple intelligences and accelerated learning. 
 

 SUMMARY OF FINDINGS 
________________________________________________________________ 
• An increase in pupil motivation when listening to their views/opinions and actively responding 
• An increase in parental support of home learning and an active interest into school life 
• A more positive pupil attendance with a substantial decrease of unauthorised absences. 
• A more positive teacher attendance despite the work load of building the new curriculum 
 

Focus in the 5Rs 
for Lifelong 
Learning: 

Resilience 

Remembering 

Resourcefulness 

Reflectiveness 

Readiness 
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YEAR ONE RESEARCH 
______________________________ 
 
Summary of Year One Findings 
There has been a positive increase in the 
children who took part in the project and their 
attitudes towards learning. It is likely that 
using multiple intelligences as part of a ‘mind 
friendly approach to learning’ increases 
attainment. There is an increase in pupil 
motivation when using kinaesthetic and 
naturalistic approaches within the sample 
children and a greater awareness of learning 
styles. 
 
Moving Forward 
As a result, this year’s project aims to build 
upon pupil motivation, an increase in staff 
awareness and knowledge of multiple 
intelligence theory in order to create a 
curriculum designed specifically to meet the 
learners’ needs. 
 
 
CONTEXT  
______________________________ 
 
School Background 
Over Hall Community School is situated in the 
town of Winsford, Cheshire. The school has 
180 children on roll. The area served by the 
school is a mixture of privately owned 
housing and is in the top 10% of the wards in 
the county with potential educational 
disadvantage. The school has 25% of 
children on the Special Educational Needs 
(SEN) Register with two having a full 
statement.  
 
The school was part of an early Cheshire 
pilot, working closely with the Cheshire 
Advisory Team, researching and adapting to 
the mind friendly framework. The whole 
school, teaching and non teaching staff, 
parents, governors and children have 
monitored and evaluated learning, using 
whole school self evaluation as a tool. 
 
Staff have received training in this area and 
two were selected and trained as ‘lead 

learners’, conducting school based action 
research and delivering training across the 
county and beyond. The initiative has 
developed leadership styles amongst all staff 
and this has also been cascaded to children, 
encouraging them to lead their own learning. 
 
Personnel Involved in the Research 
Claire Edgeley, Assistant Head has taught 
across the key stages but has based her 
main research and expertise within the upper 
Key Stage 2. She has been trained as a 
‘Lead Learner’ and has led action research 
within school and delivered training across 
the county and beyond. She has helped lead 
the school towards a more mind friendly 
approach to learning and teaching. This has 
been the basis to the development of a new, 
more creative curriculum of which she has co 
led with Peter Lambert.  
 
Peter Lambert, Key Stage 1 Co-ordinator, 
currently teaches within Year 2. He has 
helped develop a new, more creative 
curriculum alongside co leader Claire 
Edgeley. He is ICT co-ordinator and has 
supported staff in embedding ICT across the 
curriculum.  
 
Nicola Dowling is also Assistant Head and 
responsible for Key Stage 2. She works with 
Year 6 and has developed the Learning to 
Learn (L2L) Programme within the school for 
the last two years. She helped to establish 
the whole school self evaluation at Over Hall. 
 
Pupils from Reception to Year 6 have been 
involved within this study, with opportunities 
to reflect upon their learning at Over Hall. 
 
The school has both Key Stage 1 and Key 
Stage 2 nurture groups in place offering extra 
support to those with additional emotional and 
behavioural needs. The school has 
recognised the great importance of adult 
support and has been recognised by Ofsted 
for its effective use of classroom support. 
 
As the school has been part of the mind 
friendly approach to learning and teaching, 
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most children are familiar with L2L strategies. 
There is a great range of preferred learning 
styles although a high percentage would 
describe themselves as kinaesthetic learners. 
 
 
PROJECT OBJECTIVES 
______________________________ 
 
Developing the Rationale 
The focus of this study is upon an evaluation 
and review of the curriculum. We want to use 
this to plan a future coherent curriculum 
which incorporates best thinking and best 
practice on brain based learning.  
 
Objectives 
The objectives for the project centred around 
‘Reflectiveness’ in order to give both pupils 
and staff the opportunity to improve learning 
and performance for themselves by: 
 
• equipping them with the skills to stop and 

reflect and evaluate their learning in 
different ways; 

 
• providing opportunities for children and 

staff to experiment with learning and feel 
confident to ask questions and observe 
patterns;  

 
• reviewing the curriculum in order to build 

a freer, more creative structure, 
identifying the essential elements around 
learning strands, intelligences, processes 
and thinking skills. 

 
The research will take account of levels of 
motivation and well being for staff and pupils’ 
attitude towards learning as well as 
considering end of Key Stage Data and 
academic progress. 
 
Hypothesis 
Using models of learning with a random 
sample of students from across Foundation, 
Key Stage 1 and Key Stage 2, and with all 
teaching staff, we will help develop 
‘Reflectiveness’ and so raise levels of 
motivation and the capacity to adapt to 

change, thus developing capable and 
confident life long learners. 
 
 
RESEARCH PROCESS 
______________________________ 
 
Teachers’ Choices 
This year’s project built on previous research.  
It was important that there was a natural 
progression from one to the other.  It was a 
natural step forward to reflect and re-evaluate 
the curriculum that was in place.  However, 
importantly, this reflective process was 
approached and completed by the school 
community rather than solely by senior 
management or just the teaching staff. 
 
The research began with a core working 
group being set up to identify and research 
other curricula in practice i.e. Birth to Three, 
Foundation Stage, QCA etc. alongside Ofsted 
and Government guidelines. A time scale was 
then identified of a year that would enable 
staff to embark upon this reflection and make 
appropriate changes. 
 
Staff were gathered to reflect upon what 
works well within our teaching and learning 
and they were asked about the possibility of 
changing the curriculum for the better. The 
open and honest discussion found a number 
of supportive comments. 
 

 
We would welcome back a topic based 
framework. 
 

 
 
It will help to address current transition 
problems between Key Stages. 
 

 
 
We would like to make better use of 
resources. 
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There were also a number of areas that 
needed to be addressed relating to such an 
exciting but enormous task. 
 

 
How can we be sure that many other 
initiatives are not introduced this year, 
as has happened in the past? 
 

 
 
Will parents panic about such 
changes? 
 

 
 
Cost? How will it happen? 
 

 
 
SATs? 
 

 
All comments and concerns were collated for 
the Senior Management Team (SMT) and 
core working group to address. The SMT 
were able to allot time within INSET and 
twilights that allowed sufficient working time 
for each member of staff. They agreed to only 
embark upon relative initiatives during the 
academic year that would support the 
curriculum changes. The working group were 
able to timetable meetings and formal 
discussions with parents and governors, to 
gather their ideas and concerns. 
 
Most importantly children were asked about 
their views about the curriculum and what 
they would like to see more of etc.  
 

 
More experiments and P.E. because 
they are fun, hands on activities. 
 

 
 
Go on the Computer. 
 

 

 
Reading books with the puppets. 
 

 
 
Painting 
 

 
 
Extra drama lessons. 
 

 
Using the evidence gathered from children, 
staff, parents and governors, the working 
group identified the key words that were used 
to describe an effective curriculum. A 
kinaesthetic activity was then set up for staff 
to look through these words and discard 
repetitions, choose the most effective yet 
simplistic option and then to finally group the 
words. This was a simple, yet arduous and 
time consuming task, but was well worthwhile 
as staff were able to design the basic 
structure to a new curriculum. Quite naturally 
five strands were developed: 
 
• creativity; 
• communication; 
• growing and developing; 
• logical; and 
• understanding of the world. 
 
The subject areas fell quite easily into these 
strands and without force fell quite neatly next 
to the Birth to 3 and Foundation Stage 
curriculum. 
 
Discussion took place as to where ICT would 
fall; it was decided to be covered in each of 
the strands. 
 
Some concerns were voiced relating to the 
basic/key skills of literacy and numeracy. It 
was agreed that this was to be made the sixth 
strand. Elements of the curriculum were 
incorporated into this area that needed 
repetition or stand alone teaching. Some 
areas of ICT were incorporated within this 
strand also. 
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The next steps were naturally taken by staff 
to design generic topics for each school year, 
emphasising the need to be reflective and 
building upon earlier teaching. It was also 
important to keep to the learning objectives 
already in place with the QCA schemes of 
work. The objectives were grouped together 
to support the generic topic. This comforted 
and helped to maintain a non repetitive 
structure that formed the framework of the 
new curriculum. 
 
Working as teams, in year groups and Key 
Stages, staff shared plans and acted as 
critical friends to one another. By working 
together staff ensured that the children would 
receive appropriate reinforcement of key 
ideas as they progressed through school. 
 
Changes were made to the planning format 
so as to ensure a consistent and easy to 
follow approach that could be used by all. 
 
The timetable received much attention. The 
hall was timetabled more effectively to allow 
for more PE, Drama or work that benefited 
from the larger space. Quiet slots within the 
timetable were organised (e.g. whole school 
Speaking and Listening session every Friday 
morning). In addition, as we are an open plan 
school, this addressed the need for some 
learners to work quietly. Staff were also 
encouraged to make necessary changes to 
daily planning that would be of benefit to the 
children, for example spontaneous activities, 
children generated ideas etc. Flexible 
learning was an important part of this new 
curriculum and we hoped that this style of 
teaching and learning would encourage the 
children to learn even more independently. 
 
Parents were gathered once again early in 
the new academic year to share their views of 
the new curriculum. The general consensus 
was very positive and constructive 
suggestions supported changes that were 
deemed necessary by staff.  
 
 
 

 
The Children’s enthusiasm is clear 
already. 
 

 
 
We appreciate the honesty and 
openness of the school and its staff. 
 

 
 
The new curriculum represents the 
positive attitudes to learning by 
children and adults. 
 

 
 
Our children are happy to come to 
school. 
 

 
 
The new curriculum is more 
appropriate and purposeful. 
 

 
 
…it represents continued good 
teaching. 
 

 
 
We support the cross curricular aspect 
e.g. teaching Literacy through History 
etc. 
 

 
 
Parents appreciate their views/ 
knowledge and concerns being 
acknowledged. 
 

 
Evidence Collected 
A range of evidence was collated from early 
staff meetings relating to designing a new 
curriculum to what makes an effective 
curriculum. Parents’ views and concerns were 
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documented either at the formal meetings or 
from informal/formal consultations with class 
teachers. This bank of information was 
passed and held by the core group. Any 
areas of concern were raised at appropriate 
staff meetings. Children were interviewed 
firstly by teaching and non teaching staff and 
then secondly by volunteer parents who had 
expressed an interest at the meetings.  
 
When asked if they found school ‘fun’, we 
found that children from the Early Years and 
Key Stage 1 children replied 100% ‘YES!’  
Even when poorly! The Key Stage 2 children 
replied: 
 
• 61% school is fun 
• 39% sometimes 
• 0% no (relief!) 
 
Staff were encouraged to be open and honest 
in their reflections and evaluations in order to 
inform future planning. 
 
The staff felt it was appropriate to evaluate 
the new curriculum after the first half term and 
this was completed using the following tools: 
 
• professional dialogue within year groups 

and Key Stages; 
 
• time set aside for staff to meet as a whole 

for open discussion with and without SMT 
~ although nothing different was said in 
their absence!; 

 
• classroom observations; 
 
• pupil Questionnaires; 
 
• open forum with Parents and Governors; 
 
• reflection led by an external facilitator; 
 
• a review of children’s learning through 

scrutiny of children’s work, observations 
and discussions. 

 

Photographs were taken to document the 
ways children were working and the work 
they produced. 
 
Pupil and staff absence figures were collated 
at the end of the academic year. Findings 
from a staff well-being questionnaire were 
also considered to monitor the effects of the 
new curriculum on work life balance.  
 
End of Key Stage 1 and 2 SATs results were 
evaluated to note any changes in the 
children’s academic abilities in literacy and 
numeracy (now known in school as key 
skills).  
 
By collating a range of evidence it was hoped 
to add rigour to the evaluation of the 
curriculum changes. 
 
The Role of Learning to Learn 
By focusing upon Reflectiveness the project 
was able to create a forum for discussion and 
time to make changes. The involvement of 
Learning to Learn action research techniques 
and its philosophy gave the process rigour 
and helped everyone involved to consider 
ways in which the success of the project 
could be more widely measured. By asking 
pupils and parents to talk about learning 
alongside teaching and support staff, the 
project was able to open up new or clearer 
lines of communication. Children who can 
discuss their learning, naturally become 
better equipped. In this way, the role of 
Learning to Learn and the focus for the 
project widens out to consider 
‘Resourcefulness’. In essence, throughout the 
entire first year of the project, the school has 
drawn upon aspects of all five ‘Rs’ in order to 
make the project a success.  
 
 
DISCUSSION OF RESULTS 
______________________________ 
 
Findings 
It was interesting to see how more 
independent the children were in their work. 
Staff had given a considerable amount of time 
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to the provision of a range of tasks throughout 
a week that would encourage all learning 
styles and this became evident in the 
children’s working practices. 
 
Parents commented upon the extensive 
dialogue and home learning that was taking 
place, highlighting the level of connectivity 
and enjoyment of the children to their work. 
Staff noted how many children were 
independently bringing items or models into 
school that related to the topic work they were 
studying. For example, a Year 2 child brought 
a model volcano into school that he had 
made with his parents. This inspired the class 
so much that the unit of work was expanded 
to develop the children’s interest through a 
range of curriculum subjects. 
 
Parental concerns were raised at the second 
community meeting about the coverage in 
science for Year 6 children in preparation for 
SATs. The consensus was that the children 
were enjoying the new curriculum, but there 
still remained some apprehension about its 
ability to prepare children for the national 
tests. It was decided that this subject would 
become a key skill for this year group in order 
to ensure plenty of opportunities for the 
children to revisit their learning. 
 
The only other concern was linked to 
transition to High School. The members of the 
meeting agreed that all schools have to 
consider the issue of transition and that Over 
Hall would continue to work together with 
Secondary colleagues to make this process 
as smooth as possible. 
 
The peer observations that took place 
between staff found a number of development 
points but the benefits of this opportunity and 
praise points far out weighed these. Out of 
the twenty six sessions observed, and the 
eight sections of the observation proforma, 
only three accounts of no evidence were 
recorded. 
 
Praise Points included: 

• a wide variety of activities to reinforce 
recognition of number; 

 
• all children know what they are doing; 
 
• teacher clearly displays enthusiasm 

about the topic and this was noted by the 
children; 

 
• the choice of topic allowed children to 

make quality connections between ideas; 
 
• time was given to establish the ‘what’s in 

it for me?’; 
 
• child was able to explain how he had 

written the poem, by choosing between 
things to help him – Mind Map or board 
work. 

 
Development Points included: 
• difficult to keep the pace of the lesson 

high because of the number of children 
who wanted to contribute, perhaps we 
say we will look at x, y and z to begin 
with; 

 
• peer to peer support worked brilliantly, try 

and use more; 
 
• encourage more interaction between 

children when completing activities. 
 
An analysis of pupil attendance comparing 
2003 – 2004 figures with 2004 – 2005 
revealed a drop in unauthorised absences 
and a slight rise in authorised absences. 
Closer scrutiny of the figures, discounting 
children who did not attend the school during 
the previous 2003 - 04 year (some of whom 
have a history of high mobility, non-
attendance and behaviour problems) 
revealed a dramatic reduction in unauthorised 
absences from 0.4% of sessions to 0.06%. 
This coupled with the positive parental 
responses and minimal rise in unauthorised 
attendances (1.2%) indicated that children 
were choosing to come to school.  
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It was anticipated at the beginning of the 
project that staff well being would decrease 
as the workload to establish and maintain a 
whole new curriculum took its toll. All 
members of staff acknowledged this, but 
could see that the benefits of establishing a 
relevant and creative curriculum would be 
worth the sacrifice. In practice, the figures of 
staff illness fell slightly from 37 days absence 
in 2003 – 04 to 30 days in 2004 – 05. 
Coupled with the results from a separate, 
independent staff well being questionnaire 
that concluded all staff enjoyed coming to 
work and still felt valued, it was encouraging 
to note how the freedom of the new 
curriculum had impacted positively on staff 
alike. 
 
Academically, Key Stage 2 SATs results saw 
an increase in attainment in all three areas; 
Literacy, Numeracy and Science upon the 
previous year. The scores for literacy were 
some of the highest the school had ever 
recorded and staff felt that this could be 
directly attributed to the changes in the 
curriculum and the decision to teach literacy 
throughout more areas of the curriculum. 
Similarly, Key Stage 1 saw an increase in 
their reading scores on the previous year and 
colleagues felt that the children were even 
more equipped to tackle the writing tasks as a 
direct result of the changes. 
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Extensions and Changes to the Method 
The positive start to the new curriculum 
facilitated a more confident approach to the 
planning and organisation of the work as 
colleagues continued to amend and re-draft 
planning formats and develop lesson ideas by 
listening and responding to children and 
parents. This new confidence also afforded 
opportunities to work with other like minded 
schools that have also been developing a 
more creative curriculum. A network has 
since been developed to encourage groups of 
schools to work together to explore their 
different approaches. Over Hall has taken 
representatives made up of staff and children 
to another school to share and observe good 
practice. 
 
Recording children’s work became an area 
that was given more attention in the later 
stages of the project. The school moved away 
from traditional text books for each subject 
area and developed a school produced topic 
book and maintained two Key Skills books 
(one for literacy and one for numeracy). It had 
been noted that the overall presentation of 
work, particularly in the new topic books could 
significantly improve and more accurately 
reflect the range of activities that the children 
were participating in. As a result, it was 
agreed that all staff would think more carefully 
about how the work could reflect the creativity 
of the curriculum for the new academic year, 
for example, by including photographs of the 
children’s practical work, presenting 
information in real life contexts e.g. a letter 
addressed in an envelope and placed into the 
topic books etc.  
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The next steps for the project include: 
 
• revisiting the pupil questionnaires to 

survey the children’s opinions, now the 
curriculum is in its second year; 

 
• holding an update meeting with staff, 

pupils, parents and the community; 
 
• continue with classroom observations, 

but with a tighter focus, e.g. How does 
the school’s ‘mind friendly’ policy fit with 
the current provision?; 

 
• consider introducing Assessment for 

Learning strategies (linked with Learning 
to Learn philosophy) to continue to 
develop feedback and reflection 
opportunities, and learning targets for 
children. 

 
 
CONCLUSION 
______________________________ 
 
Developing this Approach 
The importance of listening to the children 
throughout the entire process has really 
impacted upon the success of the new 
curriculum. Tailoring learning experiences in 
response to children’s needs and opinions 
has fostered greater enjoyment and 
independence in many of the children at Over 
Hall.  
 
For the staff, further exploration of how the 
curriculum changes and timetabled day can 
work for part time members is currently under 
review. Planning learning opportunities that 
are cross curricular can be difficult and clear, 
regular communication has proved to be a 
vital element in the success of any topic work. 
 
Informing parents and providing opportunities 
for them to become involved in the process 
was another contributing factor to the projects 
success and can be developed further within 
the next phase. 
 

Finally, establishing a core working group to 
collate ideas, feedback to the school 
community and external facilitator meant that, 
what initially felt like a mammoth and 
daunting task became more manageable and 
focused.  
 
Summary 
Embarking upon the second year of the new 
curriculum seems to hold as much excitement 
as the uncertainty and anticipation of the first 
trial year. The challenge ahead is to embed 
the good practice by building upon the 
successes of Year One, and improving and 
exploring areas that have been identified by 
staff, pupils and parents.  
 
Overall the projects main findings are: 
 
• an increase in pupil motivation when 

listening to their views/opinions and 
actively responding; 

 
• an increase in parental support of home 

learning and an active interest into school 
life; 

 
• a more positive pupil attendance with a 

substantial decrease of unauthorised 
absences; and 

 
• a more positive teacher attendance 

despite the work load of building the new 
curriculum. 
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